TRANSFORMING
LIVES
INSTITUTE OF EDUCATION

At the Institute of Education,
we design our programmes to
challenge, inspire and equip
you to become an outstanding
educational practitioner and
teacher, with the amazing potential
to transform lives.
We have a vested interest in the
big debates and questions about
education and encourage our
students to get involved, challenge
preconceptions and the status quo.

Study with us and you will learn
with a diverse and incredibly
experienced community of
academics and world leading
researchers. You will benefit from
the breadth of their expertise
and experiences of educating and
influencing policy – both through
their teaching and supervision
and through getting to know
them as part of our close-knit
and open community.
Professor Cathy Tissot
Head of the Institute of Education
www.reading.ac.uk/education

One child,
one teacher,
one book,
one pen
can change
the world.
Malala Yousafzai
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THAT
EUREKA
MOMENT

“It was a dream to join the School Direct
programme via the salaried route, and I can’t
believe I’m almost at the end of my training
year already.”

Sherine Ahmed

Sherine Ahmed undertook the Primary School
Direct Salaried route into teaching and liked the idea
of School Direct because it offered a hands-on one
year course with practical, on the job training.
“I always wanted to teach and working with children
is so rewarding.
“The School Direct route is individually tailored to
meet your needs and work on your already existing
skills and experiences. You’re the one who sets your
starting point really.”
When asked how she found the university elements
of the course Sherine said: “The University of
Reading provides the programme in a phenomenal
way. It has a partnership with the local schools and
councils which it collaborates closely with to shape
the course. I had moved from Liverpool to Reading
to apply for the programme because I could see the
difference between providers. I can honestly still
say I don’t regret the move. The tutors are beyond

supportive. They make you feel unique and special.”
She continued: “They fuelled us with positive
energy constantly throughout the course.
Whenever I felt unsure, they always had the
information or the answer to hand.”
When asked about a particular lesson or event that
inspired her Sherine said: “We had two science
sessions with a current teacher and science lead. In
these sessions we experimented with different areas
of the curriculum. I went home that day and decided to
take over the planning of Science Spectacular Day for
the whole school. I was so full of ideas and enthusiasm
from these two science sessions that I felt able to
apply what I learnt in the classroom straight away.”
Sherine would advise a prospective trainee to:
“Just follow the course wholeheartedly and
everything will flow smoothly. Don’t overwhelm
yourself unnecessarily or be reluctant to stay on
top of the tasks.”
In the future Sherine would like to be the science
lead in her school.
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and enthusiasm.

Dr. Natthapoj Vincent
Trakulphadetkrai is a Lecturer
in Primary Mathematics
Education. Vincent’s research
interests are centred around
the use of storytelling to help
enrich mathematics teaching
and learning.
“Until recently, there had been
only a handful of research
and resources relating to
teaching mathematics through
storytelling beyond the
pre-school level. I was really
intrigued as to how this teaching
strategy could be applied at the
primary school level.

website also offers book
reviews, lesson ideas, tips on
writing mathematical stories,
interviews with mathematical
story authors as well as
research highlights.
A UK primary school teacher
commented that: “I have
spent all my budget on buying
mathematical story picture
books as recommended by
the MathsThroughStories.org
website, and the children in my
school love our creative and
purposeful maths story-inspired
curriculum. I have also recently
shared my maths story-inspired

ONCE UPON A
TIMES TABLE
“I then started trawling the
Internet to buy mathematical
story picture books for that age
range and conducted research
on this topic.”

Dr Natthapoj
Vincent
Trakulphadetkrai

Vincent wanted to share his
passion in this mathematics
teaching approach with
teachers and parents globally,
so he created the non-profit
MathsThroughStories.org
website. Since its launch in
2017, it has been viewed over
300,000 times by more than
60,000 teachers and parents
from over 180 countries.
The website has over 500
recommendations for
mathematical stories, covering
over 40 mathematical
concepts for learners aged
three to 18. Additionally, the

Fractions in Disguise: A Math Adventure Text copyright © 2014 by Edward Einhorn. Illustrations copyright © 2014 by David Clark. Used with permission by Charlesbridge, Publishing,Inc.

lesson idea with other teachers
and parents on the website.”

Vincent works with colleagues
in different countries including,
Ireland, Israel, Australia and
Taiwan to investigate the extent
to which teachers in these
countries are aware of this
underutilised mathematics
teaching strategy. Vincent
hopes his research will help him
to advise policy makers on how
best to encourage teachers to
adopt this teaching strategy
more widely.
Students at the Institute
of Education benefit from
learning from a leading expert
like Vincent as he teaches on
teacher training programmes
and supervises postgraduate
research students.

PLEASE MISS,
BE A TEACHER


Rikki Seddon

Rikki Seddon, PGCE Secondary Design and
Technology, started her journey as a Learning
Support Assistant (LSA) in a secondary school. At
that point she hadn’t considered teaching in the
traditional sense but gained huge insight into the
students’ difficulties and educational needs while
observing in the classroom. It was there that the
children told her that she should become a teacher.
Having decided to take the plunge and do a PGCE,
she chose Design and Technology because it offered
lots of variety.
With the PGCE being an intensive course and a mix of
university study and school placements, Rikki said “It
was the most demanding year of my life, but every
one since has shown me how worthwhile it was. The
resources and practices I built up have seen me through
and I’ve since adapted and improved them year on year.
Having a close cohort made all the difference – there
was always someone around to bounce ideas off.”
Rikki enjoyed the hands-on projects such as screen
printing, building architectural models and chairs out of
newspaper, making soup and visits to interesting places
like the Pitt Rivers Museum.
Now a qualified Design and Technology teacher, Rikki
loves the variety: “On Wednesdays I have year seven
Food Technology where I watch their faces swell with
pride over bread rolls and knife skills, followed by year
nine Electronics where we solder PCB components,
and I finish with GCSE Graphics and support them in
their coursework as they succeed and fail, learn and adapt and give their all.”
So why teach Design and Technology? Rikki’s view is: “More than ever
in this dynamic and technologically-changing world students need
to develop their creative, problem solving and practical skills. Design
and Technology is not only for our future engineers learning about the
physics of bridges, but for your local chef with the skills to fillet a fish,
surgeons having the dexterity to suture a wound and environmental
conservationists working to remove microplastics from the oceans.
“We are shaping the future of our world, one lesson at a time and with
it, giving every student the opportunity to use their heads, their hands
and their hearts to do so.”
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THE EYES
HAVE IT
Dr Holly Joseph is a psychologist and
Associate Professor at the Institute of
Education. Holly first became interested in
language and literacy while teaching English
abroad and now works to expose the myths
and preconceptions we have around reading.

“It’s a common myth that using coloured
overlays and specialist fonts can make reading
more accessible to those with dyslexia. I
talk a lot about the importance of reading
comprehension on the MA Education, and
about the benefits of bilingualism. I also cover
myth busting about what works for dyslexia
when teaching on the MA Education and the
BA Children’s Development and Learning. My
aim is that the current generation of teachers
and teaching assistants (TAs) will go back to
their schools and spread these important
messages on the ground. ‘’
Holly’s work as a psychologist combined
with her interest in language and literacy
influence the research that she does today,
looking at how children develop reading
skills and why some children have difficulties,
particularly in terms of autism, dyslexia and
poor comprehension skills. More recently,
she has worked with Dr Naomi Flynn, The
Centre for Literacy and Multilingualism
(CELM) and Bilingualism Matters at Reading

to help English as an additional language
(EAL) learners.

“Assumptions are often made about
EAL pupils. My research looks to inform
educators and best prepare them to
balance the interests of both EAL and
English as a first language speakers.”
Holly uses eye tracking methodology, which
is at the core of what she does, to measure
eye movements during reading. This shows
how long someone is looking at text and
which words they fixate on. From this
information she can gauge how difficult they
are finding particular words or phrases to
understand and this can reveal why they are
having difficulties with reading.
She regularly goes into schools to talk to
teachers about reading difficulties. “It’s a
very complicated picture out there. We have
a lot of work to do on improving reading in
the UK. There is an assumption everyone at
secondary school can read but many get to
secondary level and still have undiagnosed
reading difficulties. This is why I want to
focus on better education from the very
beginning. My intention is to promote
awareness on a national level and then go
global with our message.”

Using eye tracking methodology
to measure eye movements
during reading shows us how long
someone is looking at text and
which words they fixate on.

Dr Holly
Joseph

HEARTFELT THEATRE
Simon Floodgate, Lecturer
on the BA Education Studies
degree and Lead for PGCE
Secondary Drama is involved
in a Teaching and Learning
Group within the Institute
of Education that focuses
on the wellbeing of students
and staff.

As a director of the School of
Playback Theatre UK (SPTUK),
Simon identified playback theatre
as an effective way to bring
students together face to face.
He also teaches this method on
PGCE Secondary Drama, as well as
within an undergraduate module –
Theatre for Social Change.

Simon has always been
interested in students’ mental
health issues and emotional
literacy. He brought about the
Stories of Our Studies project
with funding from the University
to address these issues.

Simon formed a team of Education
Studies and Film, Theatre and
Television students to listen and
re-enact, stories from audiences
made up of their peers. This gives
voice to student experiences
within a safe environment.

“I wanted to bring students
together in person, not over social
media and get them interacting
in a meaningful way. Even if
attendees don’t have their story
acted out by the main team, the
sessions are designed in a way
that enable everybody in the
audience to tell their story to
someone in the room.”
Simon continued: “Sometimes
things can be difficult to
verbalise and my job is to make
this as easy as possible. My
playback theatre team, being
formed of students from the

University, helps those who attend
feel reassured by their peers.”

In the future Simon would like to
make Stories of Our Studies into a
reflective practice-based module
so that students not only feel
empowered to share their stories but
are able to think about the specific
things that either cause them stress
or create success, and come up with
an action plan for addressing them
going forward.

I wanted to bring
students together
in person, not over
social media and get
them interacting in a
meaningful way.
Simon Floodgate

CLASSROOMS
WITHOUT
WALLS
Since 1982, Professor Helen
Bilton, Professor of Outdoor
Learning has researched and
campaigned on the importance
of learning outdoors. She trained
as a nursery school teacher and
was completely blown away by
her first lecture: Jackie Brunner
discussing the garden in the
nursery school.

vital these children experienced
outdoor play as they were
otherwise spending most of their
time in cramped living spaces. We
took the approach that we would
be outside come rain or shine.”

Helen’s passion and enthusiasm
for her subject is highly infectious.
Outdoor play has taken her to
countries where the benefits
of learning outside are only just
starting to be recognised.

Helen has brought a wealth of
experience from working as
a teacher into training future
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exercise. Cognitively there is so
Outdoor Learning in the Early
much to learn about in terms of
Years, Management and Innovation
nature and the environment. When
was the first complete text on the
outside, children behave differently
subject since 1936.
and are more competent socially
and emotionally. They have more
“The importance of nature and
of a can-do approach, so children
the informality of teaching
are successful, academically,
children outside resonated with
emotionally and physically.”
me on a basic human level. Being
able to embrace the outdoors
Helen continues to campaign
and use it effectively as a source
and educate on outdoor learning
of inspiration and development
and is keen to look further into
is an incredible skill that we
the health benefits for children,
should all have.”
looking at current practice in
countries such as Canada.
Helen’s first teaching job was
in Hackney with children who
lived in tower blocks. “I felt it was

Being able to
embrace the
outdoors and use
it effectively
as a source of
inspiration and
development is an
incredible skill.

Professor
Helen Bilton

BEATING A PATH
BACK TO JORDAN
Lana Abukhader was passionate
about doing a Master’s
Degree in Music Education
after working with early years
children in Jordan.

Lana
Abukhader

“Music isn’t really a celebrated
discipline in Jordan and I would
not have had the resources to
delve into the broader impact
of music education if I hadn’t
studied abroad.”
She continued: “I wanted to
learn everything I could at
the University of Reading to
utilise that knowledge and
make a real impact on music
and education policy in my
home country, Jordan. The
connections I made in industry
as well were invaluable.”
Lana’s ambition to bring music
education to Jordan resulted
in her winning the Chevening
Scholarship* which is a global
competition. She was one out
of 21 individuals chosen from
1,600 people to receive this and
decided University of Reading
was the place for her to study
for her masters.
*

www.chevening.org

For her dissertation Lana went
back to Jordan to undertake an
intervention study, teaching
early years teachers, none of
whom were trained musicians,
how to teach classroom music
through singing and musical
games. During her research,
she observed the teachers,
interviewed them and allowed
them the opportunity to reflect
on their practice.

“It became clear that non-music
specialists can successfully
teach music with appropriate
training. This gave me
confidence that I could actively
implement such teachings in
Jordan on a wider scale.”
Since finishing her studies Lana
is now back in Jordan working as
a science teacher. She conducts
a choir twice a week and works
as a curriculum consultant and
hopes to create a complete
Arabic curriculum for early years
schooling, one in which music
has a firm place.

I wanted to learn everything
I could at the University
of Reading to utilise that
knowledge and make a real
impact on music and education
policy in my home country.

A HUB OF
LEARNING
Our historic London Road campus
has undergone a £30 million
renovation and provides exceptional
teacher-training facilities. We have
created custom-built spaces for
the teaching of specialist subjects
including: science labs, studios for
drama, music, art and workshops
for design technology.

The Learning Hub is a resource base
housing an incredible collection of
teaching and research resources. It
is home to a wide range of materials
that aid teaching and lesson planning,
including a substantial collection
of children’s literature, teaching
schemes, reading schemes, big
books, puppets and posters.

The campus is
beautiful. I loved the idea
of living on one campus
and studying on another.
The main Whiteknights
campus is modern and
has everything a student
could need, allowing me
to feel part of student life.
At the same time, London
Road Campus though
smaller, is more historic
and generally lovely.
It allows me to be in
the strong Institute of
Education community
while also participating
in the student scene on
Whiteknights.
Olivia Beeston
BA Education Studies

LEARNING TO TEACH
Our Initial Teacher Education
programmes are all planned and
delivered in collaboration with
partners in schools, settings and
the community.

At the heart of our model is the drive
to produce outstanding teachers who
have significant positive impact on the
pupils they teach in schools. We aim
to develop our Reading Partnership
Teachers into practical, resilient and
reflective professionals.
We work with over 400 schools in our
partnership within nine local authorities
and train around 400 teachers a year
through early years, primary and

secondary Initial Teacher Education
programmes. This provides the schools
in the region with a pool of talented newly
qualified teachers (NQTs) each year.
For both primary and secondary
programmes we integrate highquality school placements with
university-based study. This
supports Reading Partnership
Teachers who are training with
us as they make the transition to
professional life as a teacher, laying
the foundations for a career based
on engagement with educational
innovation and research.

You should teach
if you have a passion
for making a difference
and shaping the lives
of children. When you
explain something to
a child and their eyes
light up when they
understand, it’s an
amazing feeling.
Harriet Bennett,
Primary School Direct

TEACHING
THE WORLD
The quality of our research was
recognised in the latest Research
Excellence Framework (2014), the
system for assessing the quality
of research in UK higher education
institutions, which placed the Institute
of Education in the top quartile of
Education departments in the UK.

Over 80% of our research publications
were rated as world leading or
internationally excellent. The impact
of our research on educational policy
and practice in first and second language
education was judged to be world leading.
In March 2019, the Institute of Education
(IoE) organised an Education Research
Showcase event at Westminster. The
objective was to create a platform
where IoE research staff were able to
present their research directly to those
whose role is to support policy makers.

This included representatives of the
Department for Education, the
All-Party Parliamentary Group for
Education and the Education Select
Committee, and was hosted by
Matt Rodda, MP for Reading East.
The impact of our research is also
far reaching, and supporting the
work of others in countries like
Malaysia, China, New Zealand and
the Middle East to name a few.

For more information visit:
research.reading.ac.uk/education/
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